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BCPS Relationships and Sex Education Policy 2026-2027

Introduction and Aims

Brighton College Prep School (BCPS) believes that all pupils are entitled to receive high quality Relationship
and Sex Education (RSE) to prepare them for the increasingly complex world in which they will live as adults.
Adult life brings with it a range of exciting opportunities, but also responsibilities, as well as challenges and
risks. Our aim is that children will enter this phase of their life with a strong foundation in understanding the
importance of proactively protecting their own health and wellbeing, in developing empathy for others and
to enjoy safe, nurturing and trusted relationships, both on and offine.

The RSE curriculum has been designed in alignment with our school ethos and culture, which is underpinned
by kindness. We aim to foster an environment rooted in mutual respect and strong moral values, which pupils
can carry forward with them to the next stage of their academic journey and beyond.

This policy has been created in partnership with all stakeholders — pupils , staff and parents have all been
consulted to ensure that we are all working to the same aims and values. The RSE objectives are taught within
our Personal Social Health and Economic Education curriculum, as well as other opportunities through the
school year, ensuring that the children are not only in receipt of their statutory entitlement, but that each
objective is taught in a manner that is age and stage appropriate.

BCPS aims to:
e Offer a well-structured and coherent curriculum that builds on knowledge, skills and understanding
over time;

e Encourage pupils to develop the skills of listening, empathy, talking about feelings, managing
emotions and to build positive relationships with family and friends;

e Enable children to understand their physical and emotional development and to take increasing
responsibility for their own health and wellbeing, and that of others;

e Provide a framework in which sensitive discussions can take place;

e Encourage personal responsibility in all forms of behaviour;

e Encourage feelings of self-respect developing the confidence to make decisions, and the resilience to
manage disappointment;

e Provide support and information for young people and their parents/guardians/families;

e Deliver an effective RSE curriculum that makes a significant contribution to safeguarding children
during and beyond their school-age years;

e Teach pupils the correct vocabulary to describe themselves and their bodies;

e Prepare pupils for puberty, and the emotional and physical effects of body changes;

e Ensure that our pupils understand how to seek help if they feel at risk or are being harmed, including
understanding consent and personal boundaries;

e Embed in our pupils the values, skills, and knowledge to understand and deal appropriately with social
and cultural pressures (including social media) and to recognise and challenge inequalities (including
Protected Characteristics)

e Help pupils develop their own moral values.

BCPS recognises that it can play an important role in preventative education concerning safeguarding against
sexual violence and sexual harassment. BCPS's RSE provision is part of a whole school approach to
safeguarding. It is not about the promotion of sexual activity, sexual orientation, or a specific sexual identity.
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Statutory Guidance — Curriculum Content and Definitions

Coverage for RSE follows the 2025 statutory guidance on relationships, sex and health education, published
by the Department for Education (DfE). This stipulates what pupils should know by the end of primary school
(Appendix 1).

Relationships Education

Relationship Education focuses on teaching the foundations for understanding the characteristics of nurturing
and maintaining positive relationships around the following themes:

e Families and people who care for me.

e Caring friendships.

e Respectful, kind relationships.

e Online safety and awareness.

e Being safe.

These areas come from the statutory guidance, and pupil understanding of each area is built progressively,
over time, year on year in line with their physical and emotional development. As such, our curriculum is
developed to meet the needs of pupils irrespective of their age, individual learning differences, and emotional
maturity.

Sex Education

Sex Education is not statutory for primary aged pupils. However, the DfE recommends that schools teach sex
education in line with content about conception and birth, which forms part of the national curriculum for
science.

Sex education is defined as ‘human reproduction and sexual behaviour’. This includes preparing boys and girls
in the Trinity term of Year 6 for the changes that adolescence brings; how a baby is conceived and born. It also
includes what the law says about sex, relationships, and young people, as well as broader safeguarding issues
and the use of technology.

Health Education

Health education in primary starts with the benefits and importance of physical activity, good nutrition,
sufficient sleep, and supports pupils to develop emotional awareness. Schools should emphasise the
relationships between physical health and mental wellbeing, and the benefits of physical activity and time
spent outdoors. As in all areas of our RSHE curriculum, BCPS plans carefully to ensure that pupils are not
exposed to concepts which are not appropriate for them.

This important area of learning is also themed in accordance with statutory guidance:
e General wellbeing
o Wellbeing online
e Physical health and fitness
e Healthy Eating
e Drugs, tobacco and vaping
e Health protection and prevention
e Personal safety
e Basic First Aid
e Developing bodies
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Statutory guidance suggests that key topics are taught to children before they experience them in their own
lives in order to help them understand what to expect and to reduce distress. As part of the Developing Bodies
theme, pupils will study:
e Growth and other ways the body can change, particularly during adolescence, including puberty (Year
4-6)
e The correct names of body parts. They will understand that some parts of our bodies are private and
will develop the skills to understand and express personal boundaries around these (Year 2, 4, 5 and
6)
e Facts about the menstrual cycle, including both emotional and physical changes (Year 4 — 6)

As with all of our RSE curriculum, these topics will be introduced and discussed in a manner that is sensitive
to the age of the pupils, and understanding will be built cumulatively over time (see Appendix 2 for Curriculum
Overview).

Roles and Responsibilities

Relationships and Sex Education is jointly coordinated by the Deputy Head Pastoral (Nursery to Year 4) and
the Head of PSHEE, under the guidance of the Headteacher.

PSHEE is taught by the Deputy Head Pastoral in all year groups from Reception to Year 3. The Director of
Wellbeing teaches PSHEE in Year 4. Heads of Year are responsible for teaching PSHEE in Years 5 and 6.

Having one consistent adult delivering the topic across year groups ensures that any arising issues,
misconceptions and misunderstandings are quickly addressed, and that delivery and messaging is consistent
for all pupils.

Schemes of work have been written inhouse by the Deputy Head Pastoral and the Head of PSHEE. The lesson
plans are written clearly, and accompanied by resources which enable both group and individual reflections
on the topics taught. They take full account of DfE’s statutory guidance.

The PSHEE team regularly access CPD from the PSHE Association, which is then disseminated to the wider
team as appropriate. Staff can also access CPD from the PSHE Assocation if deemed to support them in
maintaining high quality provision.

Curriculum Design

The RSE/PSHEE curriculum has been developed in line with the guiding principles for relationships, sex and
health education as laid out in the 2025 statutory guidance. BCPS has developed a bespoke spiral curriculum
(Appendix 2) through which the objectives are taught (alongside other opportunities in the school year). The
spiral curriculum follows a thematic approach where objectives are progressively revisited to ensure depth
and breadth and that age appropriate skills and understanding are built and consolidated over time. In
designing the curriculum, a range of resources has been used to ensure that the curriculum meets the
particular needs of our school community. These include the PSHEE Association, Jigsaw, Thoughtbox and
others. The Spiral Curriculum remains a dynamic working document.

Our RSE programme is embedded within the PSHEE curriculum and forms an integral part of it. RSE objectives
are highlighted on the curriculum overview to ensure that the school community, including parents, are aware
of what they are being taught, and when. This enables opportunity for rich dialogue, enhancing understanding,
to take place outside of lesson time.
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We have worked to ensure that the curriculum meets the needs of our pupils by carefully considering many
factors which make our community individual. An example of this is our location — as a beach school, we
decided to teach beach and sea safety, in addition to the statutory guidance on teaching the water safety
code. Lessons will be differentiated by various teaching strategies, such as questioning to ensure pupils with
SEND are catered for, supported, and included whilst others will be challenged and extended as necessary.

BCPS is committed to providing a representative and inclusive RSE curriculum, ensuring diverse representation
of relationships, cultures, lifestyles, families and perspectives. We do this by:

e Providing and resourcing a varied curriculum which represents diverse families and relationships.

e Meeting the needs of all pupils, including those with SEND.

e Challenging stereotypes, unkindness and other forms of discrimination through discussion and
personal reflection time.

e Being aware of cultural sensitivities.

e Being aware of religious sensitivities.

Our spiral curriculum can be found in Appendix 2 of this policy. Additionally to this, each term the learning is
shared with parents via Termly Overviews. These can be found on our school portal. Learning about RSE in
PSHEE is linked to learning in other subjects including English, science, games, HEALTH, philosophy and
computing. Each term, the topics being covered in PSHEE are shared with all teachers in a staff meeting, so
that circle and form times can be used to complement the learning taking place in these lessons.

PSHEE is teacher assessed. All pupils have a PSHEE journal in which they record personal reflections and
activities during a lesson. These are not marked but are assessed weekly by the PSHEE teacher and any
misconceptions addressed accordingly. Pupils’ development in this area is reported to parents in the Trinity
Term as part of the reporting cycle.

Teachers will use Assessment for Learning strategies before RSE sessions (e.g. questionnaires, group
discussions or mind-maps) to gather an idea of what pupils know and what needs to be addressed. As well as
testing existing knowledge, this acts as an opportunity for pupils to highlight any areas they believe need to
be covered to allow sessions to be tailored to the cohort's needs, as well as covering essential basics.

Following the RSE sessions, pupils may complete a brief assessment of their knowledge of the content
delivered to demonstrate progress and understanding. This also offers pupils the opportunity to provide
feedback on the sessions delivered and highlight any areas that they felt were missing.

Pupil conferencing is also used through the year to note children’s understanding on key themes and to
continue to drive this important subject forward, guided by pupil voice.

Fundamental British Values (FBV)

Relevant FBVs are discussed at the beginning of each lesson enabling pupils to link the learning to these
important values. The values are:

e  Mutual Respect

o Rule of law

e Democracy

e Individual liberty

e Tolerance
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Safe and effective practice

A respectful, calm and sensitive learning environment is created in PSHEE through establishing ground rules
with the children. These will be generated as a class at the start of each year by pupils, facilitated by the class
teacher, and are reviewed at the beginning of each lesson. These ground rules will build on key values, such
as respecting the opinions of others, listening respectfully, and recognising equality in the classroom.

Pupils are predominantly taught within their form groups. There may be times, however, when mixing children
differently may be appropriate, for example, when exploring aspects of puberty. We recognise that there may
be questions that pupils may not feel comfortable raising in front of their peers and they would rather ask
anonymously or in private. To facilitate this, pupils from Years 4-6 may raise questions by manually submitting
a written version to an ‘ask it basket/questions box’ located inside each child’s Form Room. These can then be
addressed by Form Tutors on an as-and-when basis or to the whole class during a RSE/PSHEE lesson. If a pupil’s
guestion goes beyond the sex education covered by the school, or relates to sex education from which they
have been withdrawn, teachers are trained to take the following sensitive approach:

e Acknowledge the question - we never dismiss or shame a child for asking; curiosity is natural and
should be valued.

e Provide an age-appropriate holding response - teachers might say something like, ‘That’s a really good
guestion. It's not something we cover in our lessons, but if you'd like to talk about it, we can speak
privately later.’

e Follow up appropriately - Depending on the nature of the question, the teacher may: give a simple,
factual response if it relates to relationships, health, or safeguarding; refer the question to the PSHEE
lead or Headteacher.

e Inform parents if the question relates to a topic they have withdrawn their child from, so parents can
continue the discussion at home.

Distancing techniques are used to enable all children to take part in discussions irrespective of personal
experience. These include the use of case studies, stories, scenarios and characters that help pupils explore
an issue objectively without it being personalised, or the lesson becoming a judgement about them and their
own behaviour and/or homelife experience. Distancing the learning is especially important when exploring
complex issues as it avoids embarrassing or re-traumatising pupils with lived experience of the issue.

Confidentiality cannot be promised if a pupil makes a disclosure. Any concerns are reported to the DSL as per
our Safeguarding Policy, including concerns arising out of the nature of pupil questions. Pupils are encouraged
not to revisit what has been discussed in lessons informally at other times.

PSHEE lessons are 30 minutes long. Other opportunities to provide coverage for RSE are:
e Other curriculum subjects (eg science, English and computing)
e Assemblies
e Form times
e Circle times
e Guest speakers and visitors
e  Workshops
e Charity events
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Openess and engagement with parents and other stakeholders

BCPS believes in working in partnership with parents and carers, and understands the importance of sharing
our RSE programme with families so that they are able to support their children’s physical, moral, mental
wellbeing and emotional development at home. We recognise that parents know their children best, and value
parental input into this fundamental area of learning. In order to offer best support and consolidate children’s
learning and understanding at home, it is vital that parents are aware of what is being taught in school.

Each year, parents are invited to a subject workshop where areas of learning are shared with parents alongside
teaching approaches and examples of reflective activities. Parents are offered the opportunity to ask any
guestions at these sessions.

Before RSE is taught, learning objectives are shared with parents, alongside suggested follow up questions
that parents might ask at home. Parents are invited to contact school if this raises any concerns for them, so
that an open dialogue may be facilitated. Parents are also welcome to contact school to receive a copy of
planning should they wish. The termly overview contains information about topics covered each term. This
can be found on the school portal.

Parents were consulted in the writing of this policy and in light of the new statutory guidance. Parent
consultation will happen annually to ensure that the RSE policy and practice continues to meet the needs of
our school community.

Parents/guardians do not have the right to withdraw their children from Relationships Education or Health
Education. However, they do have the right to withdraw their children from the non-statutory components of
Sex Education within RSE; if this is the case, the parents/guardians are invited into school to review the
materials to be used and the programme to be followed.

If a parent wishes to withdraw a child, BCPS asks that they discuss it with the Deputy Head Pastoral and/or
Head of PSHEE in the first instance. Withdrawal requests should then be made via email using the form found
in Appendix 3 of this policy and addressed to the Headteacher. In keeping with RSE guidance, the Headteacher
will then automatically grant a request to withdraw a pupil from any sex education delivered at BCPS, other
than as part of the science curriculum.

If a pupil is excused from sex education, BCPS recognises its responsibility to ensure that the pupil receives
appropriate, purposeful education during the period of withdrawal. A copy of withdrawal requests will be
placed in the pupil’s CPOMS record, and the school will record all requests and steps taken to meet the
parents’/guardians’ request.

Monitoring and Review

a) RSE will be monitored by the Deputy Head Pastoral (N to Year 4) and the Head of PSHEE.

b) A nominated governor, currently Christina Maude, will have a link role between the school and the
governing body.

¢) The policy is reviewed annually each Summer.

d) Inline with the DfE standards, this policy has been adopted after engagement with the parent body,
and the school will continue to afford opportunities for comment and engagement, especially if
significant changes to this policy are under consideration.

Other related policies
e Pupil Equal opportunities
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Complaints

e  BCPS Anti-Bullying
e Safeguarding

e BCPS PSHEE

e SMSC

Complaints procedure
Any complaints about the curriculum should be made to the Headmaster via prephead@brightoncollege.net
who will consider the appropriate means of handling the complaint, according to the Complaints Policy
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Appendix 1: Statutory guidance objectives
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Families and People who care for me

That families are important for children growing
up safe and happy because they can provide love,
security and stability.

SIS

SIS

WO

MO\

The characteristics of safe and happy family life,
such as commitment to each other, including in
times of difficulty, protection and care for
children and other family members, the
importance of spending time together and sharing
each other’s lives.

That the families of other children, either in
school or in the wider wotld, sometimes look
different from their family, but that they should
respect those differences and know that other
children’s families are also characterised by love
and care.

That stable, caring relationships are at the heart of
safe and happy families and are important for
children’s security as they grow up.

That marriage and civil partnerships represent a
formal and legally recognised commitment of two
people to each other which is intended to be
lifelong.

How to recognise if family relationships are
making them feel unhappy or unsafe, and how to
seek help or advice from others if needed.

Caring relationships

How important friendships are in making us feel
happy and secure, and how people choose and
make friends.

That healthy friendships are positive and
welcoming towards others, and do not make
others feel lonely or excluded. Pupils should learn
skills for developing caring and kind friendships.

That not every child will have the friends they
would like at all times; that most people feel lonely
sometimes, and that there is no shame in feeling
lonely or talking about it.

The characteristics of friendships that lead to
happiness and security, including mutual respect,
honesty, trustworthiness, loyalty, kindness,
generosity, trust, sharing interests and experiences,
and support with problems and difficulties.

That most friendships have ups and downs, and
that these can often be worked through so that
the friendship is repaired or even strengthened.
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How to manage conflict, and that resorting to
violence is never right.

How to recognise when a friendship is making
them feel unhappy or uncomfortable, and how to
get support when needed.

How to pay attention to the needs and
preferences of others, including in families and
friendships. Pupils should be encouraged to
discuss how we balance the needs and wishes of
different people in relationships and why this can
be complicated.

The importance of setting and respecting healthy
boundaries in relationships with friends, family,
peers and adults.

How to communicate effectively and manage
conflict with kindness and respect; how to be
assertive and express needs and boundaries; how
to manage feelings, including disappointment and
frustration.

Pupils should have opportunities to discuss the
difference between being assertive and being
controlling, and conversely the difference
between being kind to other people and
neglecting your own needs.

That they can expect to be treated with respect by
others, and the importance of respecting others,
including those who are different (for example,
physically, in character, personality or
backgrounds), or make different choices, or have
different preferences or beliefs.

Respectful relationships

About different types of bullying (including
cyberbullying), the impact of bullying,
responsibilities of bystanders (primarily reporting
bullying to an adult) and how to get help.

Practical steps they can take and skills they can
develop in a range of different contexts to
improve or support their relationships.

The conventions of courtesy and manners.

The importance of self-respect and how this links
to their own happiness. Pupils should have
opportunities to think about how they foster their
own self-esteem and build a strong sense of their
own identity, including through developing skills
and interests.

The different types of bullying (including online
bullying), the impact of bullying, responsibilities of
bystanders (primarily reporting bullying to an
adult), and how to get help.
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What a stereotype is, how stereotypes can be
unfair, negative, destructive or lead to bullying and
how to challenge a stereotype.

How to seek help when needed, including when
they are concerned about violence, harm, or when
they are unsure who to trust.

Online Relationships

That people should be respectful in online
interactions, and that the same principles apply to
online relationships as to face-to-face
relationships, including where people are
anonymous. For example, the importance of
avoiding putting pressure on others to share
information and images online, and strategies for
resisting peer pressure.

How to critically evaluate their online
relationships and sources of information,
including awareness of the risks associated with
people they have never met. For example, that
people sometimes behave differently online,
including pretending to be someone else, or
pretending to be a child, and that this can lead to
dangerous situations. How to recognise harmful
content or harmful contact, and how to report
this.

That there is a minimum age for joining social
media sites (currently 13), which protects children
from inappropriate content or unsafe contact with
older social media users, who may be strangers,
including other children and adults.

The importance of exercising caution about
sharing any information about themselves online.
Understanding the importance of privacy and
location settings to protect information online.

Online risks, including that any material provided
online might be circulated, and that once a picture
or words has been circulated there is no way of
deleting it everywhere and no control over where
it ends up.

That the internet contains a lot of content that can
be inappropriate and upsetting for children, and
where to go for advice and support when they feel
worried or concerned about something they have
seen or engaged with online.

Being Safe

What sorts of boundaries are appropriate in
friendships with peers and others (including
online). This can include learning about
boundaries in play and in negotiations about
space, toys, books, resources etc.

The concept of privacy and its implications for
both children and adults; including that it is not
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always right to keep secrets if they relate to being
safe.

That each person’s body belongs to them, and the
differences between appropriate and inappropriate
or unsafe contact, including physical contact.

How to respond safely and appropriately to adults
they may encounter (in all contexts, including
online), including those they do and do not know.

How to recognise when a relationship is harmful
or dangerous, including skills for recognising who
to trust and who not to trust.

How to report abuse, concerns about something
seen online or experienced in real life, or feelings
of being unsafe or feeling bad about any adult and
the vocabulary and confidence needed to do so.

How to ask for advice or help for themselves or
others, and to keep trying until they are heard.
Where to get advice e.g. family, school and/or
other sources.

The benefits of physical activity, time outdoors,
and helping others for health, wellbeing and
happiness. Simple self-care techniques, including
the importance of rest, time spent with friends and
family, as well as hobbies, interests and community
participation.

The importance of promoting general wellbeing
and physical health.

The range and scale of emotions (e.g. happiness,
sadness, anger, fear, surprise, nervousness) that
they might experience in different situations.
Pupils should understand that worrying and feeling
down are normal, affect everyone at different
times, and are not in themselves a sign of a mental
health condition.

How to recognise feelings and use varied
vocabulary to talk about their own and others’
feelings.

General wellbeing

How to judge whether what they are feeling and
how they are behaving is appropriate and
proportionate.

That isolation and loneliness can affect children,
and the benefits of seeking support.

That bullying (including cyberbullying) has a
negative and often lasting impact on mental
wellbeing and how to seek help for themselves or
others.

That change and loss, including bereavement, can
provoke a range of feelings, that grief is a natural
response to bereavement, and that everyone
grieves differently.
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Where and how to seek support (including
recognising the triggers for seeking support),
including who in school they should speak to if
they are worried about their own or someone
else’s mental wellbeing or ability to control their
emotions (including issues arising online).

That it is common to experience mental health
problems, and early support can help.

That for most people the internet is an integral
part of life and has many benefits.

About the benefits of rationing time spent online,
the risks of excessive time spent on electronic
devices and the impact of positive and negative
content online on their own and others’ mental

and physical wellbeing.

How to consider the effect of their online actions

on others and know how to recognise and display

respectful behaviour online and the importance of
keeping personal information private.

Why social media, some computer games and
online gaming, for example, are age restricted.

That the internet can also be a negative place
where online abuse, trolling, bullying and
harassment can take place, which can have a
negative impact on mental health.

Wellbeing online

How to be a discerning consumer of information
online including understanding that information,
including that from search engines, is ranked,
selected and targeted.

Where and how to report concerns and get
support with issues online.

The characteristics and mental and physical
benefits of an active lifestyle.

The importance of building regular exercise into
daily and weekly routines and how to achieve this;
for example walking or cycling to school, a daily
active mile or other forms of regular, vigorous
exercise.

The risks associated with an inactive lifestyle

(including obesity).

How and when to seek support including which
adults to speak to in school if they are worried
about their health.

Physical health and fitness

What constitutes a healthy diet (including

' %D understanding calories and other nutritional

S content).

o The principles of planning and preparing a range
<

= of healthy meals.

(5]

T

The characteristics of a poor diet and risks
associated with unhealthy eating (including, for
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example, obesity and tooth decay) and other
behaviours (e.g. the impact of alcohol on diet or
health).

The facts about legal and illegal harmful
substances and associated risks, including
smoking, alcohol use and drug-taking.

Drugs,
alcohol,
tobacco

How to recognise early signs of physical illness,
such as weight loss, or unexplained changes to the

body.

About safe and unsafe exposure to the sun, and
how to reduce the risk of sun damage, including
skin cancet.

The importance of sufficient good quality sleep for
good health and that a lack of sleep can affect
weight, mood and ability to learn.

About dental health and the benefits of good oral
hygiene and dental flossing, including regular
check-ups at the dentist.

About personal hygiene and germs including
bacteria, viruses, how they are spread and treated,
and the importance of handwashing.

Health protection and prevention

The facts and science relating to allergies,
immunisation and vaccination.

About hazards (including fire risks) that may cause
harm, injury or risk and ways to reduce risks.

How to recognise risk and keep safe around roads,
railways, including level crossings, and water,
including the water safety code.

Personal
safety

How to make a clear and efficient call to
emergency services if necessary, including the
importance of reporting incidents rather than
filming them.

Concepts of basic first aid, for example dealing
with common injuries and ailments, including head
injuries.

Basic First Aid

About growth and other ways the body can
change and develop, particularly during
adolescence. This topic should include the human
lifecycle, and puberty should be discussed as a
stage in this process.

The correct names of body parts, including the
penis, vulva, vagina, testicles, scrotum, nipples.
Pupils should understand that all of these parts of
the body are private and have skills to understand
and express their own boundaries around these
body parts.

Developing bodies

The facts about the menstrual cycle, including
physical and emotional changes, whilst the average
age of the onset of menstruation is twelve, periods
can start at eight, so covering this topic before
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girls’ periods start will help them understand what
to expect and avoid distress.
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Appendix 2: Spiral Curriculum
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Appendix 3: Withdrawal from Sex Education within RSE

To be emailed to Mr Falkus via prephead@brightoncollege.net

Name of child Class

Name of parent Date

Reason for withdrawing from Sex Education within Relationships and Sex Education:

Any other information you would like the school to know relating to this request:

A copy of this form will be securely stored on CPOMS, BCPS's pastoral recording system.
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